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Abstract 
This paper presents a comparative review of the books, Value-added leadership by Sergiovanni (1990) and ‘The school leaders 
our children deserve’ by Theoharis (2009). It brings forth common threads that run along the two and renames them as emerging 
themes. Common themes found are: optimism, determination, shared decision-making, professional attitude, sense of 
responsibility, untiring endeavours, motivation, capacity building, holistic development view, academic excellence, and 
leadership domains. The leadership styles found in both books mirror each other in terms of their emphasis on the human 
component of leadership. This paper further discusses the significance of themes in leadership and puts forward 
recommendations for future research and for the implementation of the suggested leadership styles in the schools. 
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1. Introduction 
Leadership is complex (Fullan, 2001), decisive, and essential for the success or failure of any organization. 
Educational institutions are no exception to that. Educators have been suggesting and proposing different leadership 
styles for many decades. As a result, on the continuum of leadership styles, from autocratic leadership educational 
researchers have reached to leadership for social justice. Though it is logical to expect minimum difference between 
various styles on this continuum, many of them focus on same main ideas in leadership. Social justice leadership by 
Theoharis (2009) and Value-added leadership by Sergiovanni (1990) could be an example of those leadership styles. 
Shared focus of two or more styles may have significant implications for educational leadership. Therefore, this 
paper presents a comparative book review of Value-added leadership (Sergiovanni, 1990) and The school leaders 
our children deserve (Theoharis, 2009). It starts from the short summary of the Value-added leadership, followed by 
some details of the content of the book. It describes The school leaders our children deserve in a similar way. It then 
discusses the common emerging themes in both concepts and draws some conclusions. 
2. Value-added Leadership 
In Value-added leadership, Sergiovanni (1990) proposes a Value-added leadership for extraordinary 
performance in schools. This book can be considered as a comprehensive, concise, and portable encyclopaedia of 
value-added leadership. It develops the ideas on examples from the real world of business and education. Thus, the 
ideas appear to be more practical and realistic. The coherence and fluency in the presentation of the core idea (value-
added leadership) grabs the attention of the reader.  Sergiovanni focuses on the way leadership is enacted in the 
school context and says, “Leadership is a very powerful force that can deeply influence the drive and commitments 
of teachers and students much more than the use of authority and management controls” (Sergiovanni, 1990, p.10). 
Sergiovanni’s understanding of value-added leadership is:  
A covenant is a binding and solemn agreement by principals, teachers, parents, and students to honor 
certain values, goals and believes; to make certain commitments to each other; and to do or keep from 
doing specific things. It is the compact that provides the school with a sense of direction, on the one hand, 
and an opportunity to find meaning in school life, on the other. Value-added leaders bring to the school a 
vision but focus on the building of a shared covenant. The two together comprise the leadership dimension 
of purposing. (p.20)  
In the beginning of the book, Sergiovanni highlights some issues in American schools and then sets the 
stage for value-added leadership. He argues that, “value-added leadership can help restore the spirit of ‘Gambare!’ 
in our school and society itself” (Sergiovanni, 1990, p.5).  By ‘Gambare’ he means persistence. However, “the 
restoration of prominence in our school system will require that some of the spirit, drive, commitment, and sense of 
moral responsiveness that brought about such prominence in the first place be recaptured. Value-added leadership 
can help in this effort” (Sergiovanni, 1990, p.8). His seemingly unconditional trust in the value-added leadership 
rests in his belief that, “It has the capacity to renew the American spirit and to set us back on the track to success 
once again” (Sergiovanni, 1990, p.8).  
In the second part of the book Sergiovanni provides readers with a basic framework for value-added 
leadership. The framework comprises nine value-added dimensions, which include: leadership, extraordinary 
performance investment, providing symbols and enhancing meaning, purposing, enabling teachers and the school, 
building an accountability system, intrinsic motivation, collegiality, and leadership by outrage. He explains each 
dimension in detail and compares them with the similar aspects of value-leadership. He concludes that value-added 
leadership is more human, practical, and moral than value-leadership. To strengthen the moral idea he has given a 
clear distinction between congeniality and collegiality. He argues that congeniality is more about “the climate of 
inter-personal relationships in an enterprise. When this climate is friendly, agreeable, and sympathetic, congeniality 
is high. Though congeniality is pleasant and often desirable, it is not independently linked to better performance and 
quality schooling” (Sergiovanni, 1990, p. 23). Conversely, “collegiality has to do with the extent to which teachers 
and principals share a common work value, engaged in specific conversation about their work, and help each other 
engage in the work of the school” (Sergiovanni, 1990, p. 24). Furthermore, Sergiovanni compares the concept of 
value-added leadership to planning in reverse, which stresses the building of human capacity, from skills to 
relationships between them, for improving schools’ performance. He concludes, “Planning in reverse is consistent to 
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value-added leadership” (Sergiovanni, 1990, p. 51).  
The third part of the book describes the significance of the proposed idea (value-added leadership). It gives 
four convincing reasons for why it should be enacted in American schools. Those reasons are: its latitude, 
practicality, rationality and responsiveness. The author points out that “the challenge of leadership is to translate 
values and ideas into actions and programs”(Sergiovanni, 1990, p. 82) and in his view value-added leadership can 
mitigate that challenge. He visualizes leadership as a set of five forces available to leaders that includes: technical, 
human, educational, symbolic, and cultural (Sergiovanni, 1990). He recognizes that “schools are human-intensive 
and the inter-personal needs of students and teachers are of sufficient importance that should they be neglected 
school problems are likely to follow” (Sergiovanni, 1990, p. 87). He basically brings out the human aspect of 
leadership. The core idea lies in the acknowledgment of the kind of relationship among the people in the school. 
The fourth part of the book draws 3 E’s model of value-added leadership. According to him the three E’s of value-
added leadership are Empowerment, Enablement, and Enhancement (Sergiovanni, 1990). He values the participation 
of parents and vividly presents compelling reasons for which they should be involved in school’s governance and 
the process of schooling. The reasons include: democratic reason, practical reason and moral reason. According to 
him involving parents in school’s affairs is their democratic right. Their involvement may help to develop some 
harmony in the schooling process and students’ social needs; thus it may have practical implications. And the third 
reason is moral, which means that parents’ involvement represent schools’ commitment to justice and equity in an 
increasingly diverse environment.  
The core idea of the book is the proposal of the kind of leadership that values human inclusion, integrity, and self-
esteem of the people working in a school; a leadership that strives for excellence, creates opportunities, and takes 
responsibilities; and that inculcates a sense of ownership, and nurtures the idea of family and teamwork. 
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3. The school leaders our children deserve 
The book, The school leaders our children deserve written by Theoharis (2009) presents findings of a 
project, across several years with seven successful principals, that investigated the possibility of leadership for social 
justice. The concept of social justice encompasses inclusion and untiring endeavors for continued progress in all 
students’ achievements. The book articulates the attributes of socially just leaders, the barriers to them, and the 
strategies that they deploy to overcome those barriers. It also talks about the adverse effects of principals’ persistent 
tackling with the complexities of their leadership context on their physical and mental health. It concludes with the 
reassurance of the importance of leadership for social justice in education. 
The first part of the book delineates the methodology of the research study and introduction of research 
participants, including himself (he is one of the research participants). Also, this part portrays the summary of 
leadership for social justice, its basis, and significance. Moreover, this part brings forth common traits among all 
research participants. All of them differed in terms of their career’s trajectories, personalities, and their leadership 
contexts 
Theoharis, (2009 found: 
Yet all shared a number of values and practices. All believed that their schools had been failing many 
students and all knew their schools could do a lot better – that all students were capable of excellence and 
should be given an education befitting such tremendous potential (p. 2). 
They were committed to social justice. They recognized the importance of empowering teachers and 
deliberatively put mechanisms in place for democratic governance. Though they trusted their teachers’ 
competencies, they had a well-developed accountability system in place (Theoharis, 2009). Furthermore, they 
“devoted hours and hours to professional development – not just the week before school or a day at Halloween but 
continuing over the years” (Theoharis, 2009, p.2). They believed in inclusion and discussed openly about race with 
all stakeholders.  “The seven principals opened their offices daily to parents and teachers” (Theoharis, 2009, p.2). 
Also Theoharis, (2009) says: 
They attended community meetings and invited parents for pizza in their offices. They visited and called 
students’ homes. They knew that along with having good teachers, the best schools are deeply connected to 
families – but that many parents felt unwelcome or unsure of their place at school (p.3).  
He shares the definition of social justice leadership, which draws upon all the above stated qualities of 
successful principals.  
The second part provides the details of the concepts presented in the first part. Theoharis describes a relevant 
anecdote about his research participant first and then introduces the idea, which makes the new idea very practical in 
a real context. He presents the key ideas of the concept under the following themes; Acquire broad, re-
conceptualized consciousness/ knowledge/ skill base, Possess core leadership traits, Advance inclusion, access, and 
opportunity for all, Improve the core learning context – both the teaching and the curriculum, Create a climate of 
belonging, Raise students achievement, and Sustain oneself professionally and personally. 
The third part of the book consolidates the unanticipated aspects associated with practicing leadership for social 
justice. These adverse effects consist of the depression, disturbances and disparity. To substantiate, “all were 
exhausted and had known periods of despair and nihilism in their years of work. They cried, they lost sleep, and 
their personal relationships suffered” (Theoharis, 2009, p.4). However, the last part of the book brings forth the 
meaningful learning from the toils of the research participants and their more enlightened perspectives of the 
schooling process. He says, “through their struggles, however, they learned about themselves, established new ways 
to build supportive coalition, and made time for rejuvenating their spirit” Theoharis, (2009, p.4) Theoharis 
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conceptualizes SJL as “to mean that the principals highlighted here kept at the center of their practice and vision 
issues of race, class, gender, disability, sexual orientation, and other historically marginalized factors in the United 
States”  (2009, p.11). Bogotch argues that, “It requires ongoing struggle, advocacy and reflection” (as cited in 
Theoharis, 2009, p.11). 
In short Theoharis (2009) also proposes the kind of leadership that values human inclusion, integrity, and self-
esteem of the people there. That strives for excellence, creates opportunities, and takes responsibilities. That 
inculcates the sense of ownerships, and nurtures the idea of family and teamwork. 
4. Discussion 
The comparison of both books reveals similar patterns of ideas. The ideas include:  Optimism, 
Determination, Shared decision-making, Professional attitude, Sense of responsibility, Untiring endeavors, 
Motivation, Capacity building, Consciousness of the relationships’ importance, Holistic view, Leadership domains, 
and Academic excellence.  
Theoharis extends the leadership from its characteristics and significance to the barriers in its way. 
However, the resistance against the leadership is not strong enough to break the flow of their activities; rather the 
resistance proves to be opportunities for personal and professional growth. Though limited scope of the study leaves 
question regarding its applicability in other contexts, it gives significance guidelines to future principals. 
The two styles of leading discussed above are very similar to each other, thus signifying that the qualities 
mentioned under each style are crucial for a successful leader. Both acknowledge the importance of empowerment. 
Many empirical research studies, for example Blasé and Kirby (2000), are evidence of the positive influence on the 
culture of the school when teachers, parents, students, and the community are empowered.  In addition, there is 
growing recognition of the idea that the type of relationships in the leadership context affects decision-making 
approach, which in turn, determines the fate of an organization (Sergiovanni, 2005). These models insist on 
strengthening collegial relationships among the stakeholders. Building collegial and collaborative relationships 
among all stakeholders support positive cultural changes (Schein, 1992). Their emphasis on the school culture and 
shared decision-making process is well-documented in educational literature, such as Reitzug and Revves (1992); 
Schein, (1992); and Blanchard, Carlos, and Randolph (1996), to mention few. 
Likewise, educational history witnesses many reforms and initiatives, which were successful for a short 
time, but eventually failed because of a weakness in the monitoring system. For any progressive organization, it is 
important to have a strong accountability system that makes people responsible of their actions. These models 
highlight accountability as an important component of effective leadership. Similarly, other concepts such as 
optimism, determination, willingness to share power, enthusiasm, motivation, and capacity building are being well 
discussed in literature as having a positive influence. Therefore, it seems like Sergiovanni (1990) and Theoharis 
(2009) have consolidated the components of effective leadership and a leader’s approaches within a single 
model.         
5. What does it mean? 
A quick glance of leadership styles in education in the 1970s, 1980s, and 1990s shows a stark shift from 
bureaucracy (Weber’s, n.d., “Based on top-down management theory”) to transformational leadership (Bass, 1990, 
“Based on relationships oriented theory”). However, this change did not take place suddenly. It spanned 30 years of 
continuous research on leadership styles. Though all perceived leadership styles are important, three of them show 
development of leadership models from a mechanical to a more humanistic view of leadership. The three prominent 
styles are: transactional (Bass, 1981), instructional (Glickman, 1985; Pajak, 1989 as cited in Blasé and Blasé, 1991), 
and transformational (Bass, 1990).  Though more managerial in context, transactional leadership acknowledges the 
efforts of employees and suggests equal return. Instructional leadership recommends a combination of traditional 
management and human aspects of leadership (McEwan, 1998). Transformational leadership allows for a 
collaborative way of decision-making.  
Transformational leadership could be considered as the beginning of a new wave among educational 
researchers. Since its inception, researchers are more focused on the ‘science of leadership’ that includes team 
building, communication, decision-making, conflict management, planning, and resource allocation (Leclear, 2005). 
For instance, Snyder, Wolf, and Acker-Hocevar, (1995) argue, “A change in culture is achieved in a large part due 
704   Sumaira Taj Khan /  Procedia - Social and Behavioral Sciences  174 ( 2015 )  699 – 704 
to the intrinsic motivation of all members, a socially-defined vision, and a commitment to continual improvement” 
(p. 7). Likewise Schein, (1992) relates nurturing culture with the intentional efforts made by a leader through role-
modeling and proper instruction. Sergiovanni (1990) focuses on the same aspect of leadership. Thus, value-added 
leadership proves to be one of the stepping stones in the new wave. 
The purpose of the above analysis is to show the incremental development in the value-added leadership 
style. Moreover, all of the suggested leadership styles after the 1990s share similar characteristics to 
transformational and value-added leadership. Even Sergiovanni’s (2001; 2005) continued to contribute to same 
aspect. This is an important finding for many reasons. First, the characteristics are more important than the name of 
the style so there is need to put efforts to inculcate the emergent qualities in present and prospective school leaders. 
One of the ways to help prospective principals could be including this aspect in their formal preparation curriculum. 
Second, regardless of its name (value-added or social justice leadership) the proposed leadership model stresses the 
human aspect of leading. Therefore, it is important to agree on certain policy level adjustments to assure, at the 
minimum, inclusion, capacity development, and quality teaching learning processes in all schools. Third, if learning 
from nearly 20 years of research, carried out in different contexts and from differing perspectives, converge on the 
same point then it means that point should be treated as a pressure point for bringing about change for the better. 
Therefore, this comparative review suggests that the time has come to plan and implement the learning from 
previous studies in schools and assess their results. It also recommends devising implementation strategies for 
bringing about the intended attitudinal change in American schools.  
The comparative book review of Value-added leadership and The school leaders that our schools deserves 
revealed that effective school leaders share common characteristics. All converge toward the humanistic attributes 
of the leader. Though difficult to generalize, they may provide guiding principles for present and prospective school 
leaders. 
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